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Reading with a Purpose: Sample Lesson Plans for Literary and Informational Texts

Purpose for Reading

Summarize the the key events of the story.

Text Title and Author

“Home” by Gwendolyn Brooks

Summary of the Text

In this story from the novel Maud Martha, a mother and two daughters contemplate
whether or not they will be able to keep their house. When their father arrives home, they
are relieved to find out that their loan was extended.

ELA: Identify Significant
Details in the Text.

-

-

-

Building Understanding

“Mama, Maud Martha, and Helen rocked slowly in their rocking chairs, and looked
at the late afternoon light on the lawn and at the emphatic iron of the fence and at
the poplar tree. These things might soon be theirs no longer.” (Paragraph 1)
“Papa was to have gone that noon, during his lunch hour, to the office of the Home
Owners’ Loan. If he had not succeeded in getting another extension, they would be
leaving this house in which they had lived for more than fourteen years.”
(Paragraph 2)
“‘It’s all right,’  she exclaimed. ‘He got it. It’s all over. Everything is all right.’”
(Paragraph 22)

Before Reading
● Vocabulary to introduce: Obstinate, Emphatic, Vacant
● Prior Knowledge to activate:
○ Homes are purchased using loans known as mortgages, and the terms of
the loan specify how much must be paid each month, and for how long.
During reading
● Have students complete the Guided Reading Mode Questions.
After reading:
● Review the answers to the Guided Reading Mode Questions as a class.
● Ask students to identify the conflict in the story.
○ Which parts of the text establish the conflict?
○ Which parts of the text resolve the conflict?
● Have students write a summary of the story using evidence from the text.

CommonLit Features to
Enrich the Lesson

Guided Reading Mode: Assign Guided Reading Mode to help students build comprehension
of key moments in the story.
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Reading with a Purpose: Sample Lesson Plans for Literary and Informational Texts

Purpose for Reading

Study the text in the context of the Essential Question “What makes a family?”

Text Title and Author

“Home” by Gwendolyn Brooks

Summary of the Text

In this story from the novel Maud Martha, a mother and two daughters contemplate
whether or not they will be able to keep their house. When their father arrives home, they
are relieved to find out that their loan was extended.

ELA: Identify Significant
Details in the Text.

-

-

-

Building Understanding

“Mama, Maud Martha, and Helen rocked slowly in their rocking chairs, and looked
at the late afternoon light on the lawn and at the emphatic iron of the fence and at
the poplar tree.” (Paragraph 1)
“Those flats, as the girls and Mama knew well, were burdens on wages twice the
size of Papa’s. This was not mentioned now.” (Paragraph 4)
“Yesterday, Maud Martha would have attacked her. Tomorrow she might. Today
she said nothing. She merely gazed at a little hopping robin in the tree, her tree,
and tried to keep the fronts of her eyes dry.” (Paragraph 5)
“It’s just going to kill Papa!” burst out Maud Martha. “He loves this house! He lives
for this house!” “He lives for us,” said Helen. “It’s us he loves. He wouldn’t want the
house, except for us.” “And he’ll have us,” added Mama, “wherever.” (Paragraphs
10-12)

Before Reading
● Vocabulary to introduce: Obstinate, Emphatic, Vacant
● Prior Knowledge to Activate:
○ Homes are purchased using loans known as mortgages, and the terms of
the loan specify how much must be paid each month, and for how long.
During reading
● Have students take notes on how the family members interact as they read.
After reading:
● Have students discuss each member of the family and the family dynamic in the
story.
○ What moments reveal characteristics of each family member?
○ What moments reveal how the family members relate to one another?
● Students should write down their answers to Discussion Question 2: In the context
of the text, what makes a family? Why is a home an important part of a family?
○ Students should use text evidence in their responses, but they may also
compare the story to their own experiences and other texts.
● Ask students to discuss their responses with the class.

CommonLit Features to
Enrich the Lesson

Discussion Questions: Use the second Discussion Question to help students make
connections to the Essential Question “What makes a family?”
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Reading with a Purpose: Sample Lesson Plans for Literary and Informational Texts

Purpose for Reading

Compare and contrast “Home” with “Maud Martha and New York.” Compare how Maud
Martha’s character is developed in both texts, and analyze how the differing structure of
each text contributes to its meaning and style.

Text Titles and Author

“Home” by Gwendolyn Brooks
“Maud Martha and New York” by Gwendolyn Brooks

Summaries of the Texts

These stories from the novel Maud Martha showcase the thoughts of the titular character. In
“Home,” Maud Martha considers the possibility of her family losing their home. In “Maud Martha
and New York,” readers learn of Maud Martha’s daydreams for the city.

Purpose for Reading

Compare and contrast “Home” with “Maud Martha and New York.” Compare how Maud Martha’s
character is developed in both texts, and analyze how the differing structure of each text contributes
to its meaning and style.

ELA: Identify Significant
Details in the Texts.

From “Home”
- “Yesterday, Maud Martha would have attacked her. Tomorrow she might. Today she said
nothing. She merely gazed at a little hopping robin in the tree, her tree, and tried to keep
the fronts of her eyes dry.” (Paragraph 5)
- “‘But lately we’ve been helping, Harry and I,’ said Maud Martha. ‘And sometimes in March
and April and in October, and even in November, we could build a little fire in the fireplace.
Sometimes the weather was just right for that.’” (Paragraph 7)
From “Maud Martha and New York”
- “Maud Martha loved it when her magazines said ‘New York,’ described ‘good’ objects there,
wonderful people there, recalled fine talk, the bristling or the creamy or the tactfully
shimmering ways of life.” (Paragraph 3)
- “New York, for Maud Martha, was a symbol. Her idea of it stood for what she felt life ought
to be.” (Paragraph 7)

Building Understanding

Before Reading “Home”
● Explain to students that “Home” and “Maud Martha and New York” come from the
same novel.
● Vocabulary to introduce: Obstinate, Emphatic, Vacant
● Prior Knowledge to activate:
○ Homes are purchased using loans known as mortgages, and the terms of
the loan specify how much must be paid each month, and for how long.
During reading “Home”
● Have students annotate the text to identify characteristics of Maud Martha.
After reading “Home”
● Discuss students’ annotations.
○ What do they learn about Maud Martha from “Home”?
● Ask students to read “Maud Martha and New York.” Ask students to take notes on
what they learn about Maud Martha as they read the text.
● After students have read both texts, discuss:
○ What is revealed about Maud Martha in both texts? How does each text
develop her character?
○ How are the the structures of the texts different?
○ How do the structures of the texts develop the meaning in each text
respectively?

CommonLit Features to
Enrich the Lesson

Paired Texts: Ask students to compare “Home” with the paired text “Maud Martha and New York.”
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Reading with a Purpose: Sample Lesson Plans for Literary and Informational Texts

Purpose for Reading

Identify how Gwendolyn Brooks’ life and experiences may have influenced the text.

Text Title and Author

“Home” by Gwendolyn Brooks

Summary of the Text

In this story from the novel Maud Martha, a mother and two daughters contemplate
whether or not they will be able to keep their house. When their father arrives home, they
are relieved to find out that their loan was extended.

ELA: Identify Significant
Details in the Text.

-

Building Understanding

From the Student Introduction: “Her writing often explores the experiences of
ordinary people and their communities.”
“What had been wanted was this always, this always to last, the talking softly on
this porch…” (Paragraph 1)
“There was little hope. The Home Owners’ Loan was hard. They sat, making their
plans.” (Paragraph 2)

Before Reading
● Vocabulary to introduce: Obstinate, Emphatic, Vacant
● Prior Knowledge to activate:
○ Homes are purchased using loans known as mortgages, and the terms of
the loan specify how much must be paid each month, and for how long.
● Review the Student Introduction with students to build background on the author.
During reading
● Ask students to take notes on what problems the characters face.
After reading:
● Have students discuss the problems facing the characters of “Home.”
○ How does each character respond differently to the problem of potentially
losing their home?
○ How does the text depict the characters and their concerns?
● Play the video “Gwendolyn Brooks” from the Related Media page.
○ Direct students to take notes on her early life while watching the video.
● Have students listen to the NPR Clip “Gwendolyn Brooks' Indispensable 'Maud
Martha.'”
○ Ask students to take notes on what this text contributes to their
understanding of Maud Martha, as well as how the speaker describes
Brooks’ approach to her writing.
● Ask students to write a paragraph summarizing how Brooks’ life may have
influenced her perspective and writing.
○ How does Gwendolyn Brooks’ life and experiences influence her
perspective and choice of writing subjects?

CommonLit Features to
Enrich the Lesson

Related Media: Play a radio clip and video from our Related Media page about Gwendolyn
Brooks.
Student Introduction: Use our Student Introduction to build student background
knowledge about the author.
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Reading with a Purpose: Sample Lesson Plans for Literary and Informational Texts

Purpose for Reading

Analyze how word choice used to describe the setting develops meaning.

Text Title and Author

“Home” by Gwendolyn Brooks

Summary of the Text

In this story from the novel Maud Martha, a mother and two daughters contemplate
whether or not they will be able to keep their house. When their father arrives home, they
are relieved to find out that their loan was extended.

ELA: Identify Significant
Details in the Text.

-

Building Understanding

“the obstinate slip from Aunt Eppie’s magnificent Michigan fern at the left side of
the friendly door.” (Paragraph 1)
“the emphatic iron of the fence” (Paragraph 1)
“Those shafts and pools of light, the tree, the graceful iron, might soon be viewed
passively by different eyes.” (Paragraph 1)
“But she felt that the little line of white, sometimes ridged with smoked purple, and
all that cream-shot saffron would never drift across any western sky except that in
back of this house.” (Paragraph 9)
“He opened his gate — the gate —” (Paragraph 18)

Before Reading
● Vocabulary to introduce: Obstinate, Emphatic, Vacant
● Prior Knowledge to activate:
○ Homes are purchased using loans known as mortgages, and the terms of
the loan specify how much must be paid each month, and for how long.
During reading
● Ask students to identify descriptions of the setting.
● Direct students to define words related to the setting that they do not know using
the Footnotes and the Dictionary tool.
After reading:
● Have students share the details about the setting.
○ Review any words students defined while reading.
● Ask students to discuss how the setting develops the meaning of the text.
○ What do the descriptions of the home reveal about the feelings of the
characters?
○ How do the descriptions of the home emphasize its significance to the
characters?
● Ask students to write a paragraph that explains how the word choice used to
describe the home develops meaning in the text. Students should use at least 2
pieces of text evidence in their responses.

CommonLit Features to
Enrich the Lesson

Dictionary: Use the Footnotes and Dictionary tool to find the meanings of unknown words.
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Reading with a Purpose: Sample Lesson Plans for Literary and Informational Texts

Purpose for Reading

Discuss the text in the context of an informational text about finances.

Text Titles and Authors

“Home” by Gwendolyn Brooks
“Study: ‘High Incomes Don’t Bring You Happiness’” by Caitlin Kenney

Summaries of the Texts

In this story from the novel Maud Martha, a mother and two daughters contemplate
whether or not they will be able to keep their house.
“Study: ‘High Incomes Don’t Bring You Happiness’” explains recent economic and
psychological research around the connection between money and happiness.

ELA: Identify Significant
Details in the Texts.

From “Home:”
- If he had not succeeded in getting another extension, they would be leaving this
house in which they had lived for more than fourteen years. There was little hope.
(Paragraph 2)
- Those flats, as the girls and Mama knew well, were burdens on wages twice the size
of Papa’s. This was not mentioned now. (Paragraph 3)
- The birds on South Park were mechanical birds, no better than the poor caught
canaries in those “rich” women’s sun parlors. (Paragraph 9)
From “Study: ‘High Incomes Don’t Bring You Happiness’”
- Once an individual’s income exceeds $75,000, increases in income do not bring that
person more happiness or greater emotional well-being.
- Income earned over $75,000 does contribute to a better “life evaluation.”
- About a third of American households earn over $75,000 per year.

Building Understanding

Before Reading “Home”
● Vocabulary to introduce: Obstinate, Emphatic, Vacant
● Prior Knowledge to activate:
○ Homes are purchased using loans known as mortgages, and the terms of
the loan specify how much must be paid each month, and for how long.
During reading “Home”
● Have students take notes on how money impacts the characters in “Home.”
After reading “Home”
● Have students read the informational text “Study: ‘High Incomes Don’t Bring You
Happiness’”
○ Students should answer the Guided Reading Mode Questions to ensure
they that they understand the text.
● Ask students to discuss the connections between the literary and informational
texts.
○ How does the family in “Home” define their happiness?
○ What can be inferred about the family’s social status?
○ How does the informational text support or contradict the feelings and
experiences of Maud Martha’s family?

CommonLit Features to
Enrich the Lesson

Paired Texts: Use the Pairing Questions to drive student discussion about “Home” and
“Study: ‘High Incomes Don’t Bring You Happiness.’”
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Reading with a Purpose: Sample Lesson Plans for Literary and Informational Texts

Purpose for Reading

Analyze how the theme develops over the text.

Text Title and Author

“Home” by Gwendolyn Brooks

Summary of the Text

In this story from the novel Maud Martha, a mother and two daughters contemplate
whether or not they will be able to keep their house. When their father arrives home, they
are relieved to find out that their loan was extended.

ELA: Significant Details in
the Text.

- “These things might soon be theirs no longer. Those shafts and pools of light, the tree, the
graceful iron, might soon be viewed passively by different eyes.” (Paragraph 1)
- “There was little hope. The Home Owners’ Loan was hard. They sat, making their plans.”
(Paragraph 2)
- “The rain would drum with as sweet a dullness nowhere but here.” (Paragraph 9)
- “He opened his gate — the gate — and still his stride and face told them nothing.”
(Paragraph 18)

Building Understanding

Before Reading
● Vocabulary to introduce: Obstinate, Emphatic, Vacant
● Prior Knowledge to activate:
○ Homes are purchased using loans known as mortgages, and the terms of
the loan specify how much must be paid each month, and for how long.
During reading
● Have students highlight and identify key moments related to the home in the text
while they read.
After reading:
● Have students revisit the text to identify what the text reveals about how the
characters feel about their home.
● Ask students to discuss which moments they thought were the most important in
the text.
○ How do these moments develop the meaning of the text?
● Ask students to discuss what they believe is the theme of the story.
● Have students answer the Assessment Questions.

CommonLit Features to
Enrich the Lesson

Assessment Questions: Assign these questions to hold students accountable to closely
reading the text.
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Reading with a Purpose: Sample Lesson Plans for Literary and Informational Texts

Purpose for Reading

 Practice reading literary texts for state assessments.

Text Title and Author

“Home” by Gwendolyn Brooks

Summary of the Text

In this story from the novel Maud Martha, a mother and two daughters contemplate
whether or not they will be able to keep their house. When their father arrives home, they
are relieved to find out that their loan was extended.

ELA: Identify Significant
Details in the Text.

-

-

-

Building Understanding

“Mama, Maud Martha, and Helen rocked slowly in their rocking chairs, and looked
at the late afternoon light on the lawn and at the emphatic iron of the fence and at
the poplar tree. These things might soon be theirs no longer.” (Paragraph 1)
“Papa was to have gone that noon, during his lunch hour, to the office of the Home
Owners’ Loan. If he had not succeeded in getting another extension, they would be
leaving this house in which they had lived for more than fourteen years.”
(Paragraph 2)
“‘It’s all right,’  she exclaimed. ‘He got it. It’s all over. Everything is all right.’”
(Paragraph 22)

Before Reading
● Explain to students that this task is preparation for standardized reading
assessments.
● Prompt students to approach the text with a mindset that they are practicing for an
assessment.
● Explain how much time students will have and any other testing expectations they
should practice.
During reading
● Assign the Assessment Questions to students.
After reading:
● Review student answers for trends on the Assignment Results and Student Progress
pages.
● At the start of the next class, discuss selected questions with students to review
their answers and address misconceptions.
● Ask students to reflect on their habits reading a fiction passage in a testing
environment.

CommonLit Features to
Enrich the Lesson

Assessment Questions: Assign students rigorous, standards-aligned, text-dependent
questions. Use data to plan future instruction.

8

Reading with a Purpose: Sample Lesson Plans for Literary and Informational Texts

Purpose for Reading

Read to determine the central idea.

Text Title and Author

“Alexander Hamilton” by Jessica McBirney

Summary of the Text

This text details Alexander Hamilton’s difficult childhood, rise to influence, and political
beliefs.

ELA: Identify Significant
Details in the Text.
or
Social Studies: Identify
Key Content in the Text.

-

Building Understanding

Alexander Hamilton grew up in the British West Indies and was living on his own by
age 13.
He joined the military so he could start his career in politics, eventually becoming
the aide to General George Washington.
Hamilton wanted the new government to be effective, and he believed that
Congress needed to have more power to make it effective. He advocated for this
idea and the new Constitution in The Federalist Papers.
Alexander Hamilton was the first Secretary of the Treasury.
After Hamilton insulted Aaron Burr in a letter published in the Albany Register, Burr
challenged him to a duel that ended his life in 1804.

Before Reading
● Vocabulary to introduce:
○ Avid, Relent, Faction, Influential
● Prior Knowledge to activate:
○ Life in the American Colonies before the Revolutionary War
○ Founding of American Democracy
During reading
● Have students complete the Guided Reading Mode Questions.
After reading:
● Discuss how students answered each Guided Reading Mode Question.
○ Use the Guiding Questions data on the Assignment Report to select specific
questions for review.
● Ask students how they would summarize the cental idea of the text.
○ What is the text mostly about?
○ How can we combine the main ideas of each section of text to create a
central idea?
● Have students answer the Assessment Questions independently.

CommonLit Features to
Enrich the Lesson

Guided Reading Mode: Assign these questions to chunk the text and help students build
understanding as they read.
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Reading with a Purpose: Sample Lesson Plans for Literary and Informational Texts

Purpose for Reading

Study the life of Alexander Hamilton in the context of the Essential Question “How
do people succeed?"

Text Title and Author

“Alexander Hamilton” by Jessica McBirney

Summary of the Text

This text details Alexander Hamilton’s difficult childhood, rise to influence, and political
beliefs.

ELA: Identify Significant
Details in the Text.
or
Social Studies: Identify
Key Content in the Text.

-

Building Understanding

Alexander Hamilton grew up in the British West Indies and was living on his own by
age 13.
He joined the military so he could start his career in politics, eventually becoming
the aide to General George Washington.
Hamilton wanted the new government to be effective, and he believed that
Congress needed to have more power to make it effective. He advocated for this
idea and the new Constitution in The Federalist Papers.
Alexander Hamilton was the first Secretary of the Treasury.
After Hamilton insulted Aaron Burr in a letter published in the Albany Register, Burr
challenged him to a duel that ended his life in 1804.

Before Reading
● Vocabulary to introduce:
○ Avid, Relent, Faction, Influential
● Prior Knowledge to activate:
○ Life in the American Colonies before the Revolutionary War
○ Founding of American Democracy
During reading
● Ask students to highlight the successes and setbacks in Alexander Hamilton’s life as
they read.
After reading:
● Discuss Alexander Hamilton’s successes and setbacks.
○ What made Hamilton’s succcesses possible?
○ How did Hamilton’s personal qualities contribute to both his successes and
setbacks?
○ Students can compare Hamilton’s qualities to their own and discuss what
they believe makes people successful.
● Have students write a paragraph response to Discussion Question 4, “In the context
of the text, how do people succeed? Which qualities contributed to Hamilton’s
success and influence? Cite evidence from this text, your own experience, and
other literature, art, or history in your answer.”

CommonLit Features to
Enrich the Lesson

Accessibility toolbar: Have students annotate with the highlight tool on our digital
platform.
Discussion Questions: Use the 4th question to help students make connections to the
essential question.
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Reading with a Purpose: Sample Lesson Plans for Literary and Informational Texts

Purpose for Reading

Compare the historical narrative presented in this text to another.

Text Titles and Authors

“Alexander Hamilton” by Jessica McBirney
“The Founding of American Democracy” by Jessica McBirney

Summaries of the Texts

“Alexander Hamilton” details Alexander Hamilton’s difficult childhood, rise to influence,
and political beliefs.
“The Founding of American Democracy” describes the colonies before the Revolutionary
War and how the new country tried to create it’s ideal government.

ELA: Identify Significant
Details in the Text.
or
Social Studies: Identify
Key Content in the Text.

from “Alexander Hamilton”
- Hamilton wanted the new government to be effective, and he believed that
Congress needed to have more power to make it effective. He advocated for this
idea and the new Constitution in The Federalist Papers.
from “The Founding of American Democracy”
- After the colonies declared independence and won the Revolutionary War, they
created the Articles of Confederation, but the Articles were not strong enough to
help the new nation.
- After making many compromises, the leaders of the new country created the
Constitution and Bill of Rights. These documents outlined a strong federal
government and the rights of all citizens.

Building Understanding

Before Reading “Alexander Hamilton”
● Read the CommonLit text “The Founding of American Democracy”
● Vocabulary to introduce:
○ Avid, Relent, Faction, Influential
During Reading “Alexander Hamilton”
● Ask students to take notes on how Alexander Hamilton was involved with the
founding of America’s government.
After reading both texts
● Ask student to explain the differences between the two texts and what they
learned from each.
● Ask students to compare and contrast how both texts portray Alexander Hamilton,
the Articles of Confederation, and the Constitution.

CommonLit Features to
Enrich the Lesson

Paired Texts: Use the Pairing Questions to drive student discussion about “The Founding of
American Democracy” and “Alexander Hamilton.”
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Reading with a Purpose: Sample Lesson Plans for Literary and Informational Texts

Purpose for Reading

Read to build background knowledge before debating the merits of the Articles of
Confederation.

Text Title and Author

“Alexander Hamilton” by Jessica McBirney

Summary of the Text

This text details Alexander Hamilton’s difficult childhood, rise to influence, and political
beliefs.

ELA: Identify Significant
Details in the Text.
or
Social Studies: Identify
Key Content in the Text.

Building Understanding

-

Hamilton deeply disliked the Articles of Confederation and often wrote about the
problems of the new nation.
Hamilton wanted the new government to be effective, and he believed that
Congress needed to have more power to make it effective. He advocated for this
idea and the new Constitution in The Federalist Papers.

Before Reading
● Vocabulary to introduce:
○ Avid, Relent, Faction, Influential
● Prior Knowledge to activate:
○ Life in the American Colonies before the Revolutionary War
During reading
● Ask students to answer the Guided Reading Mode Questions.
After reading:
● Ask students to answer the Assessment Questions.
● Have students summarize what they learned about the Articles of Confederation
from the text so they can reference this information in their debate about the
Articles of Confederation.
● Have students read additional texts on the Articles of Confederation, such as
“Issues with the Articles of Confederation”

CommonLit Features to
Enrich the Lesson

Guided Reading Mode: Assign these questions to chunk the text and help students build
understanding as they read.
Assessment Questions: Assign these questions to hold students accountable to closely
reading the text.
Paired Texts: Use the Pairing Questions to drive student discussion about “Issues with the
Articles of Confederation” and “Alexander Hamilton.”
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Reading with a Purpose: Sample Lesson Plans for Literary and Informational Texts

Purpose for Reading

Examine the role of the Founding Fathers and their legacy in America.

Text Title and Author

“Alexander Hamilton” by Jessica McBirney

Summary of the Text

This text details Alexander Hamilton’s difficult childhood, rise to influence, and political
beliefs.

ELA: Identify Significant
Details in the Text.
or
Social Studies: Identify
Key Content in the Text.

-

Building Understanding

Alexander Hamilton grew up in the British West Indies and was living on his own by
age 13.
He joined the military so he could start his career in politics, eventually becoming
the aide to General George Washington.
Hamilton wanted the new government to be effective, and he believed that
Congress needed to have more power to make it effective. He advocated for this
idea and the new Constitution in The Federalist Papers.
Alexander Hamilton was the first Secretary of the Treasury.
After Hamilton insulted Aaron Burr in a letter published in the Albany Register, Burr
challenged him to a duel that ended his life in 1804.

Before Reading
● Vocabulary to introduce:
○ Avid, Relent, Faction, Influential
● Prior Knowledge to activate:
○ Life in the American Colonies before the Revolutionary War
During reading
● Ask students to take notes on Hamilton’s accomplishments.
After reading:
● Discuss Hamilton’s accomplishments and legacy.
○ Which of Hamilton’s accomplishments were the most significant and
influential?
○ How did Hamilton shape America?
● Play the Related Media clip: 70TH ANNUAL TONY AWARDS 'HAMILTON' to show
students how the stories of the Founding Fathers continue to resonate with
Americans.
● Read “Lin-Manuel Miranda” to learn about the creator of “Hamilton.”

CommonLit Features to
Enrich the Lesson

Related Media: Use the clip 70TH ANNUAL TONY AWARDS 'HAMILTON' to show students
how the stories of the Founding Fathers continue to resonate with Americans.
Paired Texts: Use the Pairing Questions to drive student discussion about “Lin-Manuel
Miranda” and “Alexander Hamilton.”
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Reading with a Purpose: Sample Lesson Plans for Literary and Informational Texts

Purpose for Reading

Practice reading social studies domain specific vocabulary in context.
Tailor this sample lesson to your classroom by selecting the most relevant domain
specific words from the text for your students.

Text Title and Author

“Alexander Hamilton” by Jessica McBirney

Summary of the Text

This text details Alexander Hamilton’s difficult childhood, rise to influence, and political
beliefs.

ELA: Identify Significant
Details in the Text.
or
Social Studies: Identify
Key Content in the Text.

-

Building Understanding

Alexander Hamilton grew up in the British West Indies and was living on his own by
age 13.
He joined the military so he could start his career in politics, eventually becoming
the aide to General George Washington.
Hamilton wanted the new government to be effective, and he believed that
Congress needed to have more power to make it effective. He advocated for this
idea and the new Constitution in The Federalist Papers.
Alexander Hamilton was the first Secretary of the Treasury.
After Hamilton insulted Aaron Burr in a letter published in the Albany Register, Burr
challenged him to a duel that ended his life in 1804.

Before Reading
● Introduce some of the Tier 3 content vocabulary terms from the text and footnotes
○
○
○
○
○
○
○

●

Congress
Confederation
Articles of Confederation
Constitution
Battalion
Lobby
Secretary

○
○
○
○
○
○

Treasury Department
Mint
Financial system
Faction
Party
Ballot

Prior Knowledge to activate:
○ Life in the American Colonies before the Revolutionary War
○ Founding of American Democracy

During reading
● Have students identify pre-taught vocabulary terms in the text as they read.
○ Ask students to highlight the words.
○ Ask students to paraphrase the meanings of the words as they read in the
margins of the text or in the handout.
○ Prompt students to use the Dictionary tool and Footnotes if they need
additional explanations for vocabulary.
After reading:
● Ask students to share their annotations with each other for the selected vocabulary
terms.
● Ask students to write a one paragraph summary of “Alexander Hamilton” using at
least 3 of the selected vocabulary terms.
CommonLit Features to
Enrich the Lesson

Dictionary: Students can look up words as they read.
Footnotes: Students can reference footnotes for more explanation of key terms.
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Reading with a Purpose: Sample Lesson Plans for Literary and Informational Texts

Purpose for Reading

Practice Tier 2 vocabulary words.
Tailor this lesson to your classroom by selecting the most relevant Tier 2 vocabulary
words frs: om the text for your students.

Text Title  and Author

“Alexander Hamilton” by Jessica McBirney

Summary of the Text

This text details Alexander Hamilton’s difficult childhood, rise to influence, and political
beliefs.

ELA: Identify Significant
Details in the Text.
or
Social Studies: Identify
Key Content in the Text.

-

Building Understanding

Alexander Hamilton grew up in the British West Indies and was living on his own by
age 13.
He joined the military so he could start his career in politics, eventually becoming
the aide to General George Washington.
Hamilton wanted the new government to be effective, and he believed that
Congress needed to have more power to make it effective. He advocated for this
idea and the new Constitution in The Federalist Papers.
Alexander Hamilton was the first Secretary of the Treasury.
After Hamilton insulted Aaron Burr in a letter published in the Albany Register, Burr
challenged him to a duel that ended his life in 1804.

Before Reading
● Explain to students that they will encounter words in the text they may not know.
Identify some words they may not know but want them to define using context
clues.
● Prior Knowledge to activate:
○ Life in the American Colonies before the Revolutionary War
○ Founding of American Democracy
During reading
● Have students identify words they do not know as they read.
○ Ask students to highlight the words.
○ Ask students to use context clues to define those words.
○ Prompt students to use the Dictionary tool and Footnotes if they need
support.
After reading:
● Pair students to review words they defined using context clues.
● Discuss selected words and their meanings as a class.
○ Ask students to explain what clues they used from the text to determine
the  meaning of words.
● Ask students to practice using the vocabulary words by writing three original
sentences with the words they encountered.

CommonLit Features to
Enrich the Lesson

Dictionary: Students can look up words as they read.
Footnotes: Students can reference definitions for more explanation of key terms.

15

Reading with a Purpose: Sample Lesson Plans for Literary and Informational Texts

Purpose for Reading

Prepare for standardized assessments on nonfiction texts.

Text Title and Author

“Alexander Hamilton” by Jessica McBirney

Summary of the Text

This text details Alexander Hamilton’s difficult childhood, rise to influence, and political
beliefs.

ELA: Identify Significant
Details in the Text.
or
Social Studies: Identify
Key Content in the Text.

-

Building Understanding

Alexander Hamilton grew up in the British West Indies and was living on his own by
age 13.
He joined the military so he could start his career in politics, eventually becoming
the aide to General George Washington.
Hamilton wanted the new government to be effective, and he believed that
Congress needed to have more power to make it effective. He advocated for this
idea and the new Constitution in The Federalist Papers.
Alexander Hamilton was the first Secretary of the Treasury.
After Hamilton insulted Aaron Burr in a letter published in the Albany Register, Burr
challenged him to a duel that ended his life in 1804.

Before Reading
● Explain to students that this task is preparation for standardized reading
assessments.
● Prompt students to approach the text with a mindset that they are practicing for an
assessment.
● Explain how much time students will have and any other testing expectations they
should practice.
During reading
● Assign the Assessment Questions to students.
After reading:
● Review student answers for trends on the Assignment Results and Student Progress
pages.
● At the start of the next class, discuss selected questions with students to review
their answers and address misconceptions.
● Ask students to reflect on their habits reading a nonfiction passage in a testing
environment.

CommonLit Features to
Enrich the Lesson

Assessment Questions: Assign students rigorous, standards-aligned, text-dependent
questions.
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